Quality Improvement Plan for
2022
Service name
Moana Kindergarten

Service approval number
SE-00010645

Acknowledgement of Country
We acknowledge the Kaurna
people as the traditional custodians of the lands and waters where our
centre is located and recognise their continuing connection to country.
We pay our respects to Elders past and present, and extend that respect
to all Aboriginal peoples.

Click to upload logo

Context
Service Context
Centre number: 3690 - DECD River Hub Partnership
Directors – Sophie Northcott and Bonnie Sibley
Postal address: Schooner Road, Seaford 5169
• Telephone number : 83861971
• Preschool website address: http://www.moanakgn.sa.edu.au/

Fax number : 83272852
Preschool e-mail address: dl.3690_leaders@schools.sa.edu.au

Enrolment/Attendance:
The kindergarten has increased in the number of enrolments during the past 5 years due to increase housing availability in the area. The
Kindergarten offers the equivalent of 15 hours per week of preschool for children in their eligible year that is the year before school entry and
is a 66 place site.
Co-located/stand-alone:
The kindergarten is a stand-alone site, situated on the northern side of the Moana Primary School grounds. The kindergarten has opportunity
to access school facilities like the school oval, library and sports hall.
Programs operating at the preschool:
Sessional Kindergarten for eligible children
Monday, Tuesday, Thursday and Friday- 8.30am -3pm
Alternate Wednesdays – 8.30am-1.30pm
No Wednesday sessions for the last two weeks of each term due to longer operating hours
Curriculum Framework used:The Early Years Learning Framework for Australia. ` Belonging, Being and Becoming’. It has a specific emphasis
on play based learning and recognises the importance of communication and language (including early literacy and numeracy) and social and
emotional development.
Staff Profile
Moana Kindergarten has a full time Director and two .5 teachers, a .6 teacher and three Early Childhood Workers.
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Context
Statement of Philosophy

Enter your site philosophy in the box below, or alternatively attach as an additional
document via the Comment option under the Tools tab

Moana Kindergarten is a welcoming, supportive and inclusive centre where we aim to inspire a
lifelong love of learning.
We strive to:
• Foster positive respectful relationships with children and families to create a sense of
belonging and community.
• Create a safe, nurturing and stimulating play based curriculum that recognises individual
children’s abilities and maximises learning potential.
• Provide an inclusive environment that values children and families of culturally diverse
backgrounds including ATSI and actively provides awareness and acceptance of heritage
and culture.
• Develop resilient, persistent, independent learners that imagine, discover, explore and
question.
• Work together with educators and families to enable children the skills to assess, manage
and take appropriate risk.
At Moana Kindergarten we have created a Nature Play environment that provides authentic learning
experiences. We access our unique local environment which also promotes a culture of respect and
appreciation of the natural world. Learning in all curriculum areas is embedded in the Nature Play
environment which has a positive impact on children’s health and wellbeing.
Fun and messy play happens every day!
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community

5
Review
and evaluate

Quality Area 1: Educational Program and Practice
The Moana Kindergarten community aims to develop creative, confident learners who have a strong sense of self. The educational program is underpinned by the Early
Years Learning Framework AND The Indicators of Preschool Numeracy and Literacy in Government Preschools. The program is child centred and designed to offer
children extended periods of time in play based learning, through which they can assert their agency and learn collaboratively.
This is balanced with group gatherings that encourage children to be active participants in discussions, dialogue and literacy rich experiences. Our gatherings take place in
both large and small group contexts. Through flexibility, the program allows for children's interests to be followed and provided for, either spontaneously on the day, or
within the term program.
The routines encourage children to take charge of their own learning, physical needs and emotional wellbeing. The rhythm of the day is responsive to the children’s needs,
allowing for flexibility.
Educators actively engage in observing, and responding to, children’s interests and ideas. This is reflected in the planning cycle. Each child’s development and learning
goals are recorded in an ongoing manner throughout the child’s kindergarten year. Observation of children is ongoing, taking a variety of forms including individual
learning plans, one plans, Learning Stories and snapshots, annotated photographs, displays, anecdotal records, floor books to consult children and capture learning and
the programming inquiry document. Staff have primary care groups to further support the documentation of childrens learning. The site is using a consistent format for
learning stories in 2021 to ensure consistency and quality of the documentation.
Moana Kindergarten has successfully undertaken three river hub initiatives, LDAR (Learning Design, Assessment and Reflection), the Oral Language Project and the Nature
Play project. Bookmaking, interoception and key word signing were also a focus of professional development for the site. These projects are of a continual focus for the
site. Last year, the focus was to foster children’s ability to represent their world symbolically through engaging with a range of texts and make meaning from these texts.
The mathematical focus was to support childrens ability to analyse, read and organize data in their world to develop knowledgeable and confident self identities as
mathematicians.
Our ongoing Beach Kindy program continued in 2021 in terms 2 and 3 and will continue in 2022 with a strong continuing Nature Play focus aligning with the kindergarten
program. There was greater consistency in the programming to ensure continuity of practice on and off site.
Both kindergarten groups have been a part of weekly school visits to the gym, where they have the opportunity to develop their gross and fine motor skills. We also utilise
other resources form the school including their grounds and library.
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community

5
Review
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Quality Area 2: Children’s Health and Safety
Educators work in partnership with families to ensure every child’s needs are accommodated, for example, utilising support services, risk assessments and speech programs. Risk
Management procedures are regularly undertaken to ensure a safe learning environment, for example, risk assessment was completed with the children to introduce new loose
parts and equipment.
Children are encouraged to manage their need for rest and relaxation. Educators are aware of the children’s energy levels and if required, support them to select a quiet
experience or to rest, for example, with a story in the calm space. During group times the educators notice, assess and adjust the length of time children are expected to
participate. After lunch, children are invited to rest and relax with meditation music. and areas for rest are available ongoing throughout day. Children participate in daily
meditation, yoga and breathing exercises.
The reasons for washing of hands prior to eating are explicitly taught to the children and reinforced frequently. Educators model hand washing and good hygiene practices.
Healthy eating and sun safety practices are embedded in the culture of the centre. Educators work in partnership with families, from the start of the enrolment process, to ensure
families are aware of the thinking behind the sun safe and healthy eating policies. Lunch times are conducted as a social group, with healthy food choices celebrated. Our rhythm
of the day supports rolling healthy snack times to support children to self assess and develop healthy lifestyles and promote child agency and interoception.
Children are encouraged to participate in physical play each day. Weekly visits to the gym and school playground offer opportunities for rigorous physical play in a larger space
than the kindergarten yard. In terms 2 and 3 children attend Beach Kindy at Moana Beach.
Children develop independence, and confidence in their ability to succeed with the kindergartens daily routine. The day begins with morning greeting-children/families welcomed
in to Centre to ensure positive interactions to start the day. This is an an opportunity for children practice their organisational competencies by taking responsibility for storing
their own bag and lunch box, signing their name and finding their name shell/block. There is also opportunity for parents/caregivers to ask questions, give feedback on
activities/events and to feel connected.
Sustainable practices of the site include incorporating natural materials for making, natural plantings of local flora, and the use of bio-bin bag liners used to reduce waste to
landfill. Educators promote sustainability in the curriculum and connect with local council by inviting them to talk to the children about native bee hives, the frog garden, plants to
attract local fauna, nude food in lunch boxes, collecting food scraps, and worm farm composting. Indigenous perspectives are embedded in everyday curriculum.
Child protection is embedded in our ongoing curriculum throughout the year through the Keeping Safe Child protection Curriculum.
Staff continue to participate in professional development relating to health and safety e.g. SAFE playgrounds and HSR training.
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community
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Quality Area 3: Physical Environment
The service environment is inclusive, promotes competence and supports exploration and play-based learning. The outdoor space offers a variety of areas
that enable educators to cater for different learning experiences and styles. Experiences are planned in order to extend, challenge and follow the interests
of the children. There is space for both active and passive play and exploration. Fixed features include a mud area, climbing wall, loose parts area, sandpit,
swings, two teepees, mud kitchen and two water pumps. There is ample shade in the playground area.
Children are encouraged to access both the indoor and outdoor environments independently and they are able to access all areas freely throughout the
day. Children are encouraged to resource the program, supported by the educators, in order to develop and extend on their ideas and interests. Educators
actively and continually monitor the safety of the learning environment. Potential hazards are documented and dealt with in an appropriate and timely
manner. We also encourage children to take appropriate risk in their play and risk assessments are conducted in partnership with the children continually
throughout the year. Educators also discuss ways in which children can be appropriately challenged to take risks in the environment whilst considering
whether an action might be a challenge or a hazard.
Educators critically reflect on ways we can further reduce our impact on the environment through, for example no longer providing loose glitter for use in
children’s experiences, and encouraging the use of natural loose parts and recycled products. There is also an ongoing focus in curriculum program and
planning relating to environmental responsibility and sustainability.
In terms 2 and 3 we visited Moana Beach on a weekly basis as part of the beach Kindy program, as we believe it is essential for children to connect with
nature to develop an appreciation of the unique environment in our local community. The educators discuss the needs of the beach, the sand dunes, rock
pools and cliffs and the impacts that human activities have on these natural resources. Families are encouraged to attend. Excursion are based on
extension of environmental learning opportunities.
A Veranda redevelopment occurred at the end of 2020 - which provided more usable space in all weather. The redevelopment included new veranda
structure, two new nib walls and glass ends, painting, heating and cooling and roll down shades around the entirety of structure. We utilised the
Government facility incentive to contribute to the payment of this development. In 2021, further funds were used to improve storage inside through the
installation of a compactus. Fencing was also replaced around the perimeter of the kindergarten.
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Quality Area 4: Staffing Arrangements
Educator-to-child ratios at Moana Kindergarten meet the National Quality Standards requirements in order to meet the needs of the children in our centre.
The educators have developed positive, professional and respectful relationships in working with each other, children and families.
Educators challenge each other through dialogue, attend professional learning as a staff team and engage in professional reading as we continue to
develop our understandings of contemporary research and practice. Through these actions an ethos of educators as life-long learners is actively promoted
in the staff team.
Collaboration across sites - there has been leadership involvement in partnership meetings (twice per term) programs and meetings and Preschool director
meetings each term to promote collaboration and best practice.
Staff have been involved in professional development in Nature Play and links to Steam and Literacy, key sign language, Bookmaking as a literacy strategy,
Orbis Literacy training (a Dept for Education training initiative) and WHS training, including safe playgrounds. Staff are also provided with additional
programming time to support the development of pedagogical documentation, data collection and planning the program. Staff have accessed a number of
online PLINK courses, including - 'working together - cultural awareness' and WHS training e.g. working in isolation, manual handling, introduction to
mental health awareness, personal safety and conflict awareness; and managing mental health at work.
The site has two sessions of children and two staff teams to support the children. Staffing arrangements have been amended for 2021 to better support
continuity of educators, as well as provide additional non contact time for educators to ensure high quality documentation of children’s learning. Weekly
staff meetings are held on Wednesday afternoons and information is dispersed to all the team and minutes signed.
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Quality Area 5: Relationships with Children
Relationships with children are based on respect and compassion as an embedded expectation through the site’s vision. Educators are invested in
developing warm and reciprocally engaging relationships with children and their families. Each child is viewed as an individual through a strengths based
lens. A sense of security and belonging is supported, as we believe that children need to feel safe and confident in a learning environment before learning
can occur. Educators are available to the children, engaging them in conversations, experiences and encouraging children to take risks in their learning.
Educators are sensitive to each child’s individual strengths, needs and interests. This is reflected in their observations and the learning program. Children
are engaged in small and large group time group and, when needed, are provided with individual support to support their specific needs.
Educators work in collaboration with families to develop holistic understandings of the children in their home, community and kindergarten contexts.
Families are invited to participate in learning conversations, both formally and informally, to ensure that educators learn as much as they can about each
child across these contexts.
We provide predictable and consistent (but still reflexive) routines and opportunities for active and quiet play, small and whole group gatherings.
Moana Kindergarten is a community of learners, with children engaging in inquiry learning projects that offer opportunities for discussion and dialogue,
collaboration, research, planning, problem-solving and shared decision making. Children are encouraged to share their expertise, ideas and wonderings
through sustained, shared thinking. Each child is encouraged to express their ideas in a variety of ways, including oral language, group discussions, visual
arts, construction, dramatic play and book making.
Educators endeavour to be available and engage with families on a regular basis, both formally and informally to ensure the learning journey for each child
is collaborative.
The protective behaviours curriculum is embedded throughout our ongoing program over the year. Throughout the year the kindergarten utilises the Way
to A behaviour management program. Training has been provided to educators from Occupational Therapists around the Zones of Regulation, and a calm
area has been initiated to help children regulate their feelings and emotions.
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Quality Area 6: Collaborative Partnerships with Families and Communities
Moana Kindergarten aims to provide a welcoming and compassionate environment to families joining our community from the point of first contact. The enrolment
process is consistent and comprehensive. An information session and Annual General Meeting is held each year where all families are invited to gain understandings of
the program, philosophy and how they can be involved in the program and be part of the Governing Council. This event also provides an opportunity for families to make
connections within the preschool community. Once children commence kindergarten families are encouraged to stay and participate with their child as they transition into
the centre from home.
We recognise and value the input and observations of our families. Families are respected as their child’s first educators. Their perspectives and expertise are invaluable in
the ongoing improvements to our program through arrival and departure conversations and family night. Information to families is communicated through letters, the
communication book, website and Facebook, text messages and via phone, noticeboards, floor books, learning stories, and informal and formal conversations.
A number of events are held throughout the year which families support including fundraising, mens night, the obstacle -a-thon, end of year concert, nature excursions
each term and our ongoing beach kindy program. We also invite families to contribute to our curriculum in a variety of ways that utilises their skills and background, along
with collecting resources for our kindy program such as loose parts, up-cycled materials for box construction and natural resources.
Educators have developed transition processes with our main feeder schools in order to support continuity of learning. This includes an ongoing transition program across
the year with our main feeder school, which includes fortnightly nature play sessions with the early years classes at Moana Primary. During Term 3 in 2021 children were
able to participate in various specialist subject areas with teachers from the school. Conversations and visits are ongoing with reception teachers and leadership with the
local school about each child's individual needs to support their transition to school.
Educators engage in critically reflective discussions about ways in which families can become more involved in their child’s learning, decision-making processes for the
curriculum and interactions and processes that build community.
Each term we ask for parent feedback/comments in the children's floor book and parents are asked to complete the parent survey, which helps to inform the following
years programming. We also offer parent -teacher meetings twice a year to discuss their independent learning goals. Parents support the development of their child's
Individual Learning Plan in their meeting with educators in term one.
A Facebook parent page for each group began in 2020 and this has been a great new medium for communicating with families. e.g. sharing P.D. learning, sharing
children's learning and important dates, events and gaining family feedback.
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Quality Area 7: Governance and Leadership
Moana Kindergarten operates with a Governing Council, comprising of family and community members, who work in partnership with the kindergarten
staff. All families are invited to join the Governing Council. The Governing Council meets twice each term and our aim is to be collaborative and proactive
to continually develop the Kindergarten.
Every effort is made to provide continuity of educators on the site by rostering regular staff to fill the place of team members who are absent. When this is
not possible, we endeavour to employ regular temporary relief teachers and Early Childhood Workers. When a new staff member begins, they are
inducted to inform them of routines, the program and procedures. New staff are made aware of children with special needs and the management of these.
All staff engage in professional conversations with the director biannually, to support professional development and an informal term review of the
Performance Development Plan is undertaken to ensure alignment with site priorities. Staff are encouraged to set goals to improve their practice. There is
additional opportunity for staff to have responsibility for their own professional learning that aligns with site priorities and is supported by the educational
leader. Educators are actively encouraged to develop leadership skills and a shared leadership model exists. Staff also engage in professional development
with whole staff team and at a partnership level.
The centre has systems and processes in place to ensure it meets all legislative and administrative responsibilities in order to operate effectively, using an
operational planner to manage tasks. Grievance processes are documented and available to families and staff. Policies are updated regularly in
consultation with governing council, families and staff.
We also collaborate in partnership with other sites in the region via attendance at whole of partnership meetings (K-12) twice a term and Preschool
Director Meetings (once a term). Site leaders undertake training and development opportunities relating to leadership, e.g. leaders day and critical
conversation training.
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Quality Improvement Plan for
2022

Includes:
• Learning Improvement goals
• National Quality Framework priorities

How to complete this template
• Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will
provide support.
• Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.
• Email this plan (steps 1 – 3) to your education director.
• Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.
• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.
• Complete step 5 (Review and Evaluate) in term 4 of each year.
• Your complete quality improvement plan should be reviewed and updated in term 4 each year.
For further information and advice contact your local education team.
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Learning Improvement Plan

Goal 1:

1
Analyse
and prioritise

2
Determine
challenge of
practice

3
Plan
actions for
improvement

To increase children's ability to communicate their ideas, needs, feelings, knowledge, understandings and wonderings through multi modal
literacies.

Challenge of practice:

Success criteria

If we implement strategies for multi modal literacies then we will strengthen children's ability to communicate their
ideas and understandings with confidence.

Children will confidently express their ideas and knowledge through book making, story telling and
dramatic play.
Evidence from formative assessment will demonstrate this (pedagogical documentation like
artefacts/work samples, observations and learning stories)
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Learning Improvement Plan

Analyse
and prioritise

Goal 1 continued
Actions

NQS links

2

1

Timeline

Roles and responsibilities

Determine
challenge of
practice

3
Plan
actions for
improvement

Resources

Leader to facilitate and all
educators will engage.

-Multimodal representations and
readings from the Orbis literacy program.
"A pedagogy of multiliteracies: Young
children and multimodal
learning with tablets": Nicola Yelland
-Literacy Guide books and
leader/educator actions

Standard 1.1 Term 1 2022
Educators to use digital technologies to engage
Element 1.1.3
children.
Provide an environment for children to engage in new
technologies. This activity can be transferred to other
learning areas as child/educator competency develops.
eg.)outside learning environment.

Leader

ICT services
Book creator app

Educators will create opportunities for children to
engage in story telling in small groups, sharing their
favourite books and retelling their stories using a
range of modes, such as music, dance and visual arts,
technologies.

Whole staff team

Kindy library, children's individual
stories and picture books.
Literacy Guide books and
leader/educator actions
Music resources: music relevant to
situation at the time

Leader to facilitate and
educators to engage

Literacy guide book:
leader/educator actions

Educators will engage in training/professional reading Standard 1.2
in relation to multi modal literacies to best support
children's engagement.

Term 1 2022

Standards 1.1, Term 2 2022
1.2
Elements
1.1.3, 1.2.1,
1.2.2, 1.2.3,

Educators to unpack the literacy guide books including the Standards 1.2 All year
educator actions. Explore:
Element 1.2.1
Constructing
Instructing
Recounting
Responding

Whole staff team

Furniture (eg) table/ chair that is relevant
to the task.
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Learning Improvement Plan

Goal 2:

1
Analyse
and prioritise

2
Determine
challenge of
practice

3
Plan
actions for
improvement

To strengthen children's use and understanding of number to quantify their world.

Challenge of practice:

If we intentionally plan for scaffolded number learning experiences, then the children's use of number to quantify their
world will be strengthened.

Children will develop and use skills in trusting the count eg) subitising, quantifying, and transferring
their knowledge to different play situations.

Success criteria

Evidence from formative assessment will demonstrate this.
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Learning Improvement Plan

Analyse
and prioritise

Goal 2 continued
Actions

NQS links

Timeline

Roles and responsibilities

Professional development: engage in collaborative
professional development and reading to support
Goal 2

Standard 4.2 Term 2
Element 4.2.1

Educators extending opportunities for quantifying,
measuring and comparing.

Standards 1.1, All year, ongoing Whole staff team
1.2
Elements
1.1.3, 1.2.1,
1.2.2, 1.2.3

Involve children in redesigning and planning the new Standards 1.1, Term 2
vegetable garden.
1.2
Elements
1.1.3, 1.2.1,
1.2.2, 1.2.3
Provide explicit intentional teaching experiences to children in small and
large group times and during play about number using these techniques:
-strategic questioning
-giving feedback
-modelling mathematical thinking, reasoning and problem-solving
alongside children
-allow sustained shared thinking interactions (adult-to-child or
child-to-child)
-intentionally teach to build on current numeracy skills.
-use daily music as a basis for counting the beat, knowing the beat

2

1

Standards 1.1, Ongoing
1.2, 1.3
Elements
1.1.3, 1.2.1

Director to lead professional
learning based on educator
and leader actions.

Determine
challenge of
practice

3
Plan
actions for
improvement

Resources
Numeracy guidebook: Unpack Educator
and leader actions
Preschool Indicators of Numeracy
Messy Maths: Juliet Robertson
Natural Maths: Ann Baker
Maths is all Around You: Marianne Knaus

Nature play adjuncts, large blocks,
individual children's picture blocks.
Beach Kindy as a regular extension of the
outdoor learning environment in Terms 2
and 3.

Whole staff team

Kindergarten Community
Seaford Community Centre
Gardening books
Educator knowledge
Children's ideas and knowledge
Measuring tools

All educators

Numeracy guidebook: Educator and leader actions
Preschool Indicators of Numeracy
Messy Maths
Natural Maths
Maths is all Around You: Marianne Knaus
Educator knowledge
Children's ideas and knowledge
Music strategy resources

National Quality Framework priorities
Priority

NQS links

Key steps

Program and practice:
New IT upgrades Preschool Upgrade Project
(PUP): new printer to
support documentation,
data collection, program
and practice and inquiry
based learning through
multi modal literacies

QA 1.2 - Program
and Practice and
QA 1.3 Assessment and
planning

Update printer and iPads to
access new apps.

Physical Environment:
Redesign vegetable garden
incorporating wicking beds
to be more sustainable and
accessible to educators and
children.
Signs for vegetable garden
and trees in garden to
promote literacy: following
on from the Orbis literacy
Project.

QA 3.1.1 - Fit for
purpose

Engage with Leadership and
early years educators at
Moana Primary School to plan
transition visits for children to
school in 2022/23.
Improve transition program
for children transitioning to
kindy in 2023.

QA 3.2.1- Inclusive
environment
QA 3.2.3 Environmentally
responsible

QA 6.2.1 - Transitions
QA 6.2.2- Access and
Participation
QA 6.2.3 - Community
engagement

Timeline

Term 1 2022

Resources

Roles and responsibilities

DfE
PUP

Director
PUP team

Access the Book Creator app for
Term 2 2022
educators to become familiar with

new iPads
Book Creator app

Educators to engage in
learning and use of app.

All staff to engage in reading Multimodal representations
and readings from the Orbis literacy program.
"A pedagogy of multiliteracies: Young children and
multimodallearning with tablets": Nicola Yelland

Term 3 2022

Readings: Orbis Preschool
Literacy project

Educators to engage in reading

Educators to engage families and
children in planning the garden, engage
with Community Centre for advice.

Term 1 2022

Children, families, educators
and Community volunteers

All educators.

Source trades people to make Term 2 2022
garden bed/path surrounding it

Possible re use of existing
materials.
Trades people

Director to organise

Source signs for trees through
Onkaparinga Council. Engage
children to make their own signs

Onkaparinga Council

Educators (Kerry to follow
up enquiries from 2021.)

Arrange a meeting with school to
Term 1 2022
review 2021 transition and explore
possibilities for 2022 transition.

DfE Transition papers

Director and teachers

Plan a meeting in term 3 with
Early Term 3 2022
school educators to confirm visits.

Educators from school and Director and educators
kindy

Review 2021 transition for pre
All year
entry children and plan for change
where possible.

All educators

Term 3 2022

Director and Educators
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Endorsements

Endorsed by director/principal
Name

Bonnie Sibley
Date

2/12/2021

Endorsed by governing council chairperson
Name

KheShan Gronow
Date

2/12/2021

Endorsed by education director
Name

Date
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